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ms stody 


flaed for the Study 


lh« success of a school to a great extent depends 


upon the affective educational leadership of the Headmaster* 
Everything in the school, the plant, the staff, the 
curriculum, methods and techniques of teaching, eocurricular 
activities and human relations hear the impress of the 
personality of the Head of the institution* 2he Secondary 
Education Coami salon, 1982-53, has stressed the Importance 
of a secondary sehodl headmaster in the following words# 


« him the working of the school ultimately 
depends* She reputation of a school and the * 
position that it holds In the society depend* in 

0,5 influence that he exercises 

2T«?iSSSKSliJ6l PHpU * wd tb * L * 


A person holding such an important position aust 
posssss nany attributes and traits whioh Bake a good 
headaaster. Hua.rous qualities of . aucoessful ho.da.ator 
h*vo boon lold down by wrltara In the field of sduoatlcn. 
Seen though the hetdaaater poasessea thaaa qualities ha 
nuat he able to continue to grow la then. 


Orowth cooes partly fraa reading and study hut In 

***** p#rt frco Valuahla axparlenoe la g.in*d 

dian ana attaapts to evaluate hla aetlwitiea as that b*a v 
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discover his strength and weakness and thus he able to 
improve. Shat a headmaster as an educational leader 
grows and becomes more effective through evaluation 
has been maintained by Boar dm an and other* 

H A growing educational leader is constantly 
engaged in evaluating his activities in order 
that he may become more effective” 1 

A headmaster can become more effective through 

the evaluation of the programme for improvement in 

the school and his own qualities and abilities in 

educational leadership. Criteria have evolved to 

evaluate the school programme and teacher and pupil 

growth* But no attempt seems to have been made in this 

country to develop criteria for avj0.uating the work of 

a headmaster. Hicks states the necessity for evaluation 

of headmaster*a work thus* 

H Xt is not enough for him to apply his 
energies and wisdom to the appraisal of the 
school programme. He must also be sensitive 
to the need for evaluating the quality of his 
own leadership as one of the important elements 
of the existing school programmers 

3his important aspect of evaluation has been 

neglected in our schools. Headmasters seem to have 

paid little attention to a systematic evaluation of 

their work. Shere appears to be need for more effective 

means of evaluation of ms important office. 


loardmam C.V. & Others* Bsmoerati & „ 

ia B gatQBdag£.Sflhoola» Boston, Hought® 


•on Mlffl 


icn 

in Co. 
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Barr and other# have suggested! 

"Just as teachers and pupils have 
profited both directly and indirectly from 
the introduction of more accurate methods 
of measurement into the realm of teacher and 
pupils growth* there is every reason to 
believe that supervisors and administrators 
too would profit by the introduction of 
similar means of evaluation into their own 
work as school leaders*’! 

&it the role of a headmaster as a leader is a 

complex activity and its evaluation is also eaaplex* 

However this difficulty should not discourage efforts 

to develop better methods for evaluating a headmaster’s 

work* She present study is an attempt in this direction, 
JBblafltlVes of the Btn^y 

Ihe present study has the following objective*!. 

1* To determin# the important areas of a headmaster* s 
W£M * k° oaplort their relative Importance* 

2* To study ths differenees in perception of the 
effectiveness of a headmaster* s role by five groups — 
principals, teachers, par wits, inspectors and members 
@f managing bodies of secondary school*, 

3# 10 evolve criteria for the evaluation of a 
hMdsMtar's vork and for d.t.ralnlng too offoottvoao., 

§f his educational leadership, 

4 . *o proYldo prinoipta mtwu ft itlt .rslu.tion 
of their work. 




Harr 

jta 

rafts # Tac, 1M7* p,THH, 
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Delia JLttoaa q £ ,tfag .terms and acsse. af .thaJStudy. 

the Head of a higher secondary school Is not 
designated as principal in all the States* He is sometimes 
designated as headmaster or head teacher* This is why 
the word 'Heads* has been used In the title of the study* 
However in the report the terms principal and headmaster 
have been used to designate this office* 

The word 1 Higher Secondary School 1 In the title 
has bean used to include all secondary schools * high 
school intermediate colleges and higher secondary schools* 
The teachers selected for the study are teachers of 
secondary schools. The parents in this study are the 
persons whose wards are studying in secondary schools* lhe 
members of the managing bodies whose cooperation has been 
sought are the members of the managing bodies of secondary 
schools. The word ♦Managers* has also been used to 
designate these persons* 

The study is based on the opinions of principals, 
teachers, parents and members of managing bodies of 
secondary schools of Delhi, Kanpur, lucknov, Ohansi, Agra 
and Oral towns of U.P. and twenty-five District Inspectors 
of schools of 0*P, 

TM study attempts to evolve criteria for the 
evaluation of the professional duties but not the personal 
qualities such as honesty, integrity, and motional 



stability, of the secondary school principal* These 
criteria should he of value in indicating what a good 
principal should do* 

The study is not meant to provide a device to he 
used for such administrative purposes as supplying a 
basis for promotions, demotions, salary increase or dismissals 
of principals. 

Xhe study does not attempt to test the validity and 
reliability of the criteria* It is a pilot study in this 
field in this country and hence a humble attempt to point 
the way for further research to develop valid, reliable 
and objective criteria for evaluation of a headmaater's 
work* 




fflg.W-a-a 



survey of the Belated Llt ciatma 

Biis study appears to tie the first one in India 
dealing with criteria for evaluating the work of the 
headmaster. Sane work has been done in this field in 
other countries. Barr and others^ have referred to 
lawyers 1 questionnaire study for the rating of elementary 
school principals and Bay H, Simpsons Study "teachers 
Offer Suggestions to Principals ,, t 

Briggs 2 has devised a schedule for the rating of 
a principal* This schedule is extremely useful because 
of its details and the insight displayed as to the work 
of the principal* Shis self-rating scale contains 174 
items in question form classified under five parts; 

1* Personal qualities; 2* Personal relations with (a) staff, 
(b) the pupils and (e) the community; 3* Professional 
training and cultural development; 4. Supervision; 

6* Organisation and administration* 


1* Barr. 4*3. 4 other** gupsEVlalfla.amQcraUfi laadflcahia 
la.tQi, lasmaaeat of foasalag* New fork ippleton- 
Century-Craftsi Inc., p# 793-706* 

2* Briggs* ?*I*i "A Self-Bating Seale for School Principals” 
Ballatlnof the National Association of Secondary School 
EElnolpalat 27 (December, 1943) p, 49-64. 
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ttilte 1 has developed, a rating form which may be 
used for rating of principals by teachers or for self¬ 
rating* 

Several books deal with the qualities) role and 
reaponsibillties of the principal. Jacobson** and others 
have dealt in great detail with this subject. 

Xauch 3 has given a detailed programme for the 
evaluation of the principal* He has divided the activities 
of the principal into three broad areast 1. Administrative 
organization; 2, Supervision; 3* Educational Leadership* 

A group of statements is given under each heading which 
relates to the effective behaviour of the principal* 

Yauch also presented a scheme for the development of 
criteria for evaluating the work of the principal with 
the cooperation of the teachers. 

Hicks^ has dealt with the evaluation of the quality 
of educational leadership of elementary school principals* 


1* Wiite t K*B, i "Die Improvement of Educational Administration 

Administration & Sup^vini an 

38 (March 1949; p, 3S1-JB4* 




2* Jacobson, P.B.t 


rentice-Hall, Inc*, 1 
3* lauch, W.A*| 







ifaglewood Cliffs, H*J., 




*• 5*£“i ifluinlitriitlw L«ad*r.Mu in th. 

MmL- SSrairBonadPMMOorrwSaTTitw-® 
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flies© foregoing works and other authors mentioned 
at places in this report have been helpful in preparing 
the 1 Tentative Criteria' of this Study, 

Pre paration of the .Heatative en tasis' 

Aire© each of principals, teachers, parents, inspectors 
and members of managing bodies of secondary schools were 
requested to list statements which In their opinion 
represented criteria of good work by the principal. Approxi¬ 
mately two hundred statements were collected* Aiese 
statements related to different areas of a principal's 
work and indicated the duties and responsibilities of a 
principal in different fields* The statements which over¬ 
lapped were eliminated and the list was further supplemented 
by the information gathered from the related literature 
referred to above* Ry these means a list of one hundred 
and fifty statements was prepared* In order to ascertain 
the significance of these statements they were further 
discussed with ten B.Bd* and M.Bd* students, the members 
of the Research Committee on Educational Administration 
of the C.I.X* and Dr* John* K. Norton the Chairman of this 
Research Committee and supervisor of this study* Ultimately 
one hundred end nine statements were retained* These 
statements were then classified under six headings* 

Aie headings and the number of statements under each was 
as follows i 
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TABLE ..■-I 

Showing the heading s a a d _. nu m. ber of a tiataaa a ta ^ u a Aer eac h 
in tha 1 Tentative Grit aria* 


1 .. No. of 

No. Heading statements 


I. 

Administrative Organisation 

27 

IX. 

Supervision of * Teaching Learning 1 
Programme 

12 

III. 

Educational Leadership and Human 

Relations 

20 

IV. 

Responsibilities towards Pupils 

22 

V. 

Responsibilities towards Community 

16 

VI. 

Responsibilities towards the Managing 
body of the school and the Department of 
Education* 

12 


Heading X and XV were further divided into sub* 
headings. Oaese sub-headings and the number of statements 
under each were as follows. 


IlffitB..*, .ft,.. 

jh Qw ia g .S H,Sheadings of 1 Administrative Organi zation 1 aqd 
ih a- n u a ter . or a tat am eata under .each .in -the » Tentati v e Cr 



Sub* heading 

No. of 
statements 

(a) 

School Office 

6 

00 

fine Table 

7 

(e) 

School-, budget 

3 

(d) 

School* supplies 

3 

<e) 

School-plant 

6 

(f) 

School library 

3 
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TAHLS - 3 . 

ffi*1 tarla ’ 



(a) 

Health Service and Physical Sducatioi 

4 

(b) 

Curriculum 

6 

(c) 

Cocur r icul ar- ac ti Vi tl es 

4 

(d) 

Evaluation and Guidance 

6 

(e) 

Discipline 

3 


Xheso on® hundred and nine statements comprised 
part 'A 1 of the 'Tentative Criteria*♦ The importance of 
these statements as criteria of good work by the principal 
was then checked on a 3*point scale (Important* less 
important, not important) hy 126 respondents as described 
below* the respondents were also requested to suggest 
other statements which they considered criteria of good 
work by a principal* For this purpose additional space 
was provided under every head and sub-head* 

3n part ’ B» of the Tentative Criteria the six 
headings of part A which represent the different areas of 
work of a principal were listed and the respondents were 
requested to assign them ranks in order of their importance. 
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They were also requested to suggest other important 

areas of work by a principal. 

A copy of the 'Tentative Criteria' is appended 

in the end of the report. 

riinnflnd lt . ll and Qf .tUftlT flp iBl g aa ,, flO- 

'Tflntnlf*™ Criteria 1 

The study is based on the opinion of one hundred 
and twenty-five respondents* These respondents represent 
five groups* principals* teachers* parents, Inspectors and 
members of the managing bodies of secondary schools. 

Opinions of 25 persons from each of these five groups 
have been considered* It is believed that these groups 
are good Judges of the quality of the work of the principal* 
The principals have been involved in developing evaluative 
criteria because they concern them directly* 

The importance of the teachers' Judgment of the 
work of the principal has been stressed by lauoh in the 
following words* 

"Of all the areas of evaluation perhaps 
the one most rich in the rewards of helpful 
information is the teachers 1 Judgment of the 
principal as educational leader"* 

The same thing has been put by White as* 

"Just as students in the classroom are 
in the best position to know and evaluate the 
effectiveness of their teachers* so teachers 
are in the best position to observe and 
appraiseJ&a effectiveness of their administrative 
leaders* 8 


1. tench. w.A.i lap raying torn BalallgM-ia .School 

iflamitottflft. Hew lork* Harper & Bros** 1949, p.242. 

2* White, K»B* * "The Improvement of Sducaticnal Administration 
and Supervision", Bducational Administratis A 
35 (March 1949) p.lAl. 
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The principal holds an important place in the 
life of the community. He is ultimately responsible 
to the c ommuni ty for the growth of the pupils* Therefore 
the parents and the members of the managing bodies as 
the representatives of the community have been chosen to 
voice their opinions in the preparation of the evaluative 
criteria for the work of the principals. 

The Principal is also responsible for carrying 
out the policies and programmes of the Department of 
Education. The inspectors as liaison officers between 
the Department of Education and the school, know what the 
Department of Education eapects of a principal. The 
inspectors by virtue of being supervisors of the educational 
programme can also furnish the criteria of good work of 
the principal. 

The 'Tentative Criteria 1 were sent by post to 35 
members of each of the above mentioned five groups. From 
the group of inspectors the District Inspectors of schools 
of U.P. were chosen. The members of other groups were 
chosen from Delhi, Kanpur, Agra, Lucknow, Jhanst and Oral. 
Six members of each of the four groups were chosen from 
Kanpur, Agra, Lucknow, Jhansl and Oral. Five members of 
each of these groups were chosen from Delhi. 

The interest which the respondents showed in the 
study Is evinced by the fact that the investigator received 
back 25 of the ' Tentative Criteria* from the members of 
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each group with their opinions duly recorded as per 
Instructions* The exact number of copies received back 
from the members of each group Is given below. But some 
of these were received late and also to keep the number 
equal in each group responses of only 35 members from 
each group were tabulated. 

aajjd l 

Showing num b e r . of .. ecm i a a of . th e Tantal is e Criteria ! 
received back from th e differen t groups . o f , responda a t a* 


Name of the group 


No. of copies of 
Tentative Criteria 
received back 


Principals 27 
Teachers 26 
Parents 25 
Inspectors 30 
Members of the managing bodies 26 


lahulatton ,gf -tea.xaaflfla&fla 

Part 1 A* of the 'Tentative Criteria' contained, 
as has already been mentioned, one hundred and nine 
statements classified in six different categories* 

Ihe respondents were requested to record their opinions 
about the importance of each statement on a 3-point scale 
(important, less Important, not important). The frequencies 
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In the columns of * important*) ’less Important' and 'not 
important 1 for each statement were tabulated and the 
percentages were calculated* This was done for the responses 
of each of the five groups separately as well as for the 
responses of all the 125 respondents collectively. This 
provided the separate opinions of different groups as well 
as the collective opinions of all the groups as to the 
Importance of the statements as criteria of good work by 
a principal* 

ftie responses of various groups of the respondents 
separately and of all the groups collectively to each of 
the headings as a whole were also calculated. 

To illustrate* There were twelve statements under 
the heading II 'Supervision of Teaching-learning Programme'. 

Total possible responses of each sample group to this 
heading are* (No, of the statements) x (No. of the respondents 
in each group) i.e. 12 x 25 * 300. Out of these 300 responses 
the responses of the principals in the columns of 'important', 

'less important' and 'not important* taken together for all 
the statements of the heading were 219, 67 and 14 respectively. 

In terms of percentages of total possible score they are 
73, 22*3 and 4.7 respectively. 

In the same way the collective responses of all the 
five groups have been calculated* Total possible collective 
responses of all the five groups of respondents for this 
particular heading are* (No. of statements) x (No, of respondents! 
i.e. 12 x 125 * 1500. 




33n© responses in 'terms of percentages to all the 
headings were calculated. These have been shown in 
Tahle No. 21 of this report. These calculations provided 
a basis for deciding the relative importance of the 
different areas of the work of the principal in the opinion 
of the respondents. The responses to each of the various 
sections could be compared since they were expressed in 
terms of percentages. 

She conclusions reached by this procedure were 
compared with the conclusions of the study of the responses 
to part *B' of the ’Tentative Criteria* which was purposely 
given to decide the relative importance of different areas 
of the work of a principal. 

In part ’3' of the 'Tentative Criteria' the six areas 
of the work of a principal were listed and the respondents 
were requested to assign them ranks in order of their 
importance they would like to give them. 

The respondents arranged them according to their rank 
order. The ranks obtained by different areas were then 
counted separately. 

The ranks I to VI were assigned the numerical values 
of 6* 5, 4, 3, 2 and l respectively. The frequencies of 
different ranks obtained by an area were multiplied by their 
respective numerical values and total score for each area 
was calculated. Cto the basis of these scores the ranks of 
the different areas of work assigned by each of the five 
sample groups were obtained. 




A few respondents suggested some other statements 
which they considered criteria of good work hy a principal. 
These statements have been dealt separately in part ’ G* 
of Chapter 3 of this report. The respondents were 
also requested to suggest some other areas of the work of 
a principal. But no other area of work was, however, 
suggested. 
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M^STS [ ASD^IMIEa-RETAlI JM [ OF Bffi BSSEflMiB 

The responses received from the respondents have 
been analysed under three parts — 'A', 1 B» and 'C'. 

Part * A 1 deals with the analysis and interpretation 
of tile responses received about the importance of various 
statements as criteria of good work of the principal, For 
the sake of convenience this has been done under six 
headings corresponding to the six sections of the * Tentative 
Criteria' ♦ The headings No. I and IV have again been 
subdivided into 6 and 5 sub-headings respectively corres¬ 
ponding to the sub-sections of the sections No. I and IV 
of the ’Tentative Criteria*. 

The various statements have not been reproduced in 
this chapter, Only the serial numbers of the statements 
as appearing in the 'Tentative Criteria 1 have been mentioned* 
For tiie statements the 'Tentative Criteria' a copy of which 
Is appended in the end of this report may be referred to. 

Part 'B* of this chapter deals with the relative 
importance of different areas of work of a principal. As 
has been mentioned earlier in the part *B' of the 'Tentative 
Criteria' the respondents were requested to rank the 
various areas of a principal's work in order of their 
importance* The ranks thus obtained by different areas 
of the principal's work have also been compared with the 
ranks of these areas computed from the responses about the 
importance of the statements, How these ranks were computed 
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frco the responses about the importance of the statements 
has been show on page 14 of this report* 

Part , C I deals with the suggestions given by the 
respondents* 



There were twenty*seven statements under this section* 


These twenty-seven statements were grouped under six 


different subsections# She statements under this section 


reveal the admlnlatr&tive skill which a successful principal 
should possess# These statements are discussed below under 
different subsections In which they have been grouped# 

(a) SchotiUafflsa 

There are five statements which describe the duties 
of the principal regarding the school office* The following 
table shows the responses of different groups classifying 
each statement as ‘Important 1 1 'less important 1 and 'not 
important 1 # 
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MS.s-J& 


Showing cla ssification of. .statements marfllniL.lgfika&- 
office 1 unde r the hea d ing . ! Mfl j n iatratjJg Agfinl z aUQ H 
as 1 Important 1 f 1 Leas Important..and * M ImaOKtaat 1 


TT5taT* 


Statement 

No, 

Scale 1 

i j_ 

Responses of various groups in 
of percentages 

terms 

(Response 
iof all 1 
ithe grou 
iin terms 
»of per- | 
(centages 


i i 

i i 

i i 

Princi¬ 

pals 

) Tea- [Parents 
f cher a, 

_- — — — - — 

- T 

1 Ins- ’Managers 
'pectors 1 

i i 

~ 1 

• 2 i 

3 

1 i 

1 4 T 

5 

t— r 

t 6 » 

_7_ 

nn 


important 

80 

56 

76 

60 

76 

69,6 

1 

Less Important 

16 

40 

16 

32 

24 

25*6 


Not Important 

4 

4 

8 

8 

* 

4.8 


Important 

100 

96 

96 

100 

96 

97*6 

2 

Less Important 

m 

4 

m- 

m 

4 

1.6 


Not Important 

m 

•i 

4 

m 

m 

*S 


Important 

96 

88 

92 

96 

100 

84,4 

3 

Less Important 

4 

8 

4 

4 

m 

4,0 


Not Important 

m 

4 

4 

m 

+ 

1*6 


Important 

24 

28 

36 

8 

44 

28*0 

4 

Less Important 

52 

36 

<V* 

tfO 

52 

24 

40*0 


Not Important 

24 

36 

28 

40 

32 



Important 

44 

64 

23 

32 

36 

40.8 

5 

Less Important 

20 

24 

36 

20 

20 

24*0 


Not Important 

36 

12 

36 

48 

44 

35,2 


It is clear from the table that about statements 
Uo« lj 2 and 3 the opinion of all the five groups is fairly 
consistent* Highest percentage of respondents have marked 
statements No* 2 and 3 as the important criteria of good 
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Study. 

Criteria have been developed to evaluate the schoo 

programme and teacher and pupil g*«th. But no aU “ 1 ’* 
seems to have been made in this country to develop erit 
for evaluating the wor* of a headmaster. For improvenent 
rod growth, evaluation is necessary. It Is through evaluate 
It a helaster can also discover his strath and weakness 
and thus be able to Improve. Ihere is need for evaluat ng 
the quality of a headmaster's leadership as one of the 
important events of the existing school programme and 
there is need for evolving effective means of evaluation o 
this important office. Ihe present study is an attempt in 
this direction. It has the flowing objectives* 

! TO determine the important areas of a headmaster s 


works 

2. To study the differences in perception of the 
effectiveness of a headmaster's role by five 
groups - principals, teachers, parents, inspectors 
and members of the managing-bodies of secondary 

schools* & 

3. lo evolve criteria for the evaluation of/fcaadmaster' 

work and for determining the effectiveneas of his 

educational laad®rsflipe 

pyQflftdnre MonfcfiA 

The study Is based on tbs oplnlone of the principals, 
the teachers and the members of the mahagiag-bodies of higher 
secondary schools, the parents whose wards are studying in 
higher secondary school., and th. District Inspectors of 


schools. 




First of all a list of the tentative Criteria of good 
work of a principal was prepared* It was based on the 
information gathered fro® the related literature and the 
statements regarding the good work of a principal collected 
fra® 3 each of the principals, teachers, parents, members of 
the managing*bodies and the inspectors. In part * A’ 
of the 'Tentative Criteria 1 the statements were grouped 
under six different headings representing six broad areas 
of a principal's work. In part *B' these six areas were 
separately listed. 

The copies of the 'Tentative Criteria' were then sent 

to 35 members of each of the five above mentioned groups of 

respondents. They were requested to check the statements as 

the criteria of good work of a principal on a 3-point scale 

('important 1 , 'less important' and 'not important')• In 

part *B‘ of the'Tentative Criteria' the respondents were 
« 

requested to rank the different areas of a principal's work 
in order of their importance. The respondents were also 
requested to add to the list some other statements which 
they thought could be the criteria of good work of a 
principal. 

Analysis and InternretatiGn 

The opinions of the 125 respondents,25 members from 
each of the five groups, on the 'Tentative Criteria' have 
been analysed and interpreted in three parts — A, B, and C* 
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* nf responses meriting each 
In part ' k' the percentages of resp 

"• r tzz. -•• ««— 

three things have Men kept In vie*.) 1- *«*»« “* 3 ‘ 
has been marked Important by a high percentage o reap . 

"whether It ha, been marked Important by a lorn percentage 
Of respondents* 3, -whether the opinions of dlfferea gr 

are consistent. 

For determining the percentage or response as high 
or low the following criteria were laid down. 

1) 70$ and above very high 

2) 50$ and above high 

3 ) Below 50$ low* 

fte ranks of various areas of a principal-s work have 
been calculated from the responses to part ’ B* of the 
tTentative Criteria'. *e rank, of tb.se different areas 
ue re also calculated ft. th. responses to each of the 

t 1 a 1 0 f the 1 Tentative Criteria 
headings as a whole under part A of th 

mo ranks obtained by the different areas of a princip 

v ork by both the methods were compered. 

. Titians of Statements by the respondents 
The further additions 01 siiau 

to the 'tentative Criteria' bave been dl.ou.sad in par 
of tha analysis and interpretation. 

r m ninsiona and SaggflsttQm 

„ ^ th,, Ariteria have been 

to the basis of the study the cri*er 

. , u. Qf value in indicating what a 
evolved. These would be of value 
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criteria have been grouped 
nood principal should ho. Bwse «» 

Cher six different parts »*«*** £ 

principal's verb. For lllustraticn the 

nart • C* are ^reproduced below* 

P * he an effective educational leader end to create 

conditions for uhdesome human relationships in the 
school, the principal ahouldi 

x) ?ro: v ^Vd%h^i a s^rw^r»t 
those which seem to oe nseiuj.. 


(C) 


2 ) 

3) 

4) 

5) 

6 ) 

7) 

8 ) 

9) 

10 ) 


try to apply such new methods as are suitable 
to Indian conditions. 

. w , to experiment with new procedures 

MS? 

heap in touch uith the latest developments in 
the field of education. 

he democratic in his relatione vith the teachers. 

lead the teachers by example* 
not favour any of the taachars unduly. 

shoe by his actions that ha has confidence in 
his teachers. 

give proper recognition to the good vort don. 
by the teachers* 

££i£Mf» »d # h«f.a r d« P . »g«d fo* *• 

feelings of others. 


11 ) 


try his best to minimise all conflicts in the 
life of the school. 


- 

.4 4.ti h-ia co*workers the r esp on si* - 
12> bilitf fo?aS a ^iency or weakness in the 
school programme* 

... c-im. assistance to new teachers. 

13 ) provide all possible assist 

nA nP01? ide opportunities for the in- 

i4> 
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* a rt from the formulation of criteria for evaluate 
*, sort of the principal the Investigator has arrive a 
further colons regarding the Sahara! Ihproveoeht of 
the educational programme. Baese are are given 

1. Principals ^^^klep^ocountf ordinances 
number of d« rk s *o K0 P 
and school supplies* 

Teachers should he given a mlntaum vorh of 
clerical nature. 

■ss&ss «lSr ~ 

extra-curricular activities# 

ESS- 

programme* 

dle5?^"todoU» r^a?^ 8 
techniques. 

SS&fgAS «a 

attention* 

. ri take Initiative in getting 

SdSiSTStSSw*" lm - 

Principals should not ha ejected to raise 
funds e 

Schools should bs leapt free from the Influences 
sort of pressure groups. 


2 * 


3. 


4* 


5. 


6. 


3* 


9* 


10 * 


11 * 


Qi ttujr — * 

, . visage should b® above religion 3 

sssa - ss sss politics. 

the nun118* 


Sn® sameatudy of Respondent a 

cooperation of a lar^ teachers in tbe 

£5 b. involved. 
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work of the principal. The high percentage of response 
in favour of statement No,2, however, shows that people 
in our society lay much importance on the maintenance 
of records by the principal. Perhaps, it is quite in 
keeping with this attitude that most of the time of our 
principals is spent in keeping files and records and they 
find less time to spend over other areas of the educational 
programme. It would be a worthwhile study to find out 
the average time spent by the principals in our country 
in different activities. 

Statements No, 4 and 5 did not find much favour 
though modern educational administrative trends suggest 
that keeping the teachers free from clerical work would 
add to their efficiency in teaching-learning programme 
and the principal can as such make it a point to entrust 
to the teachers the minimum possible clerical work. Ctaly 
8% of the inspectors marked statement No.4 as important 
and 52% of them marked it as less important and 40% 
marked it as not important. Responses of other groups 
are also low in its favour. This may be because of the 
fact that the Departmental rules require the teachers to 
maintain fee»r©gisters to collect fees etc., and also 
perhaps of the fact that we are so accustomed to teachers 
r doing those Jobs* 

I About statement No,5 there is great divergence 

{ ©f opinion among the respondents. While others have not 
| stressed its importance, as many as 64$ of the teachers-, 
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however, have marked it as important. It is natural 
that teachers should demand every possible facility 
from the school office. 

(h) Jiiassjbahla 

0nder * Time-table* there are seven statements, She 
following table shows that all the statements have been 
marked important by a fairly high percentage of persons in 
different groups and their opinions are fairly consistent 
on each statement. 


W i A . fi 

■Showing dasaificatlon of .statements regarding »Tlme-tqtiLe* 
under the heading * Administrative Organization* ag 

‘JjaBQrtantV-.^Qaa.Important 1 , .and .INat .Important!, 


• i Seale 


» 

Heap arises of Various groups in terms » Total 
of percentages » responses 

▼ of all the 


Prinei'J Tea- ‘Parents[ Ins* Managers! 
pal, I chars! ! {SLg* 


, pectors, 
» » 


1 2 * i 

3 | 

4 \ 

5 » 

6 I 

1 7 \ 

8 

1 _ 9 

Important 

100 

93 

1 lfl n ■* f 

93 

92 

96 

94.4 

Less Important 

* 

8 

4 

8 

4 

4.8 

Not Important 


m 

4 

m 


,8 

Important 

56 

60 

60 

53 

68 

59,2 

Less Important 

36 

33 

36 

36 

20 

32.0 

Not Lap or tan t 

8 

8 

4 

12 

13 

8.8 

Important 

96 

92 

80 

80 

@6 

88.8 

Less Important 

4 

4 

80 

30 

4 

10.4 

Not Important 

m 

4 

me 

m 

Hfr 

.8 

Important 

76 

68 

60 

48 

80 

66,4 

Less Important 

90 

24 

32 

36 

12 

24.8 

Not Important 

4 

8 

8 

18 

8 

0,8 
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TABLE - 6 (continued) 


1 

2 

3 

4 

5 

6 

m 

8 


Important 

72 

68 

68 

56 

60 

64,8 

5 

Less Important 

24 

28 

28 

32 

28 



Not Important 

4 

4 

4 

12 

12 

7.2 


Important 

64 

80 

68 

76 

68 

71.2 

6 

Less Important 

28 

16 

28 

20 

32 



Not Important 

8 

4 

4 

4 

•» 

4,0 


Important 

60 

52 

64 

56 

72 

60,8 

7 

Less Important 

40 

28 

32 

36 

28 



Not Important 


20 

4 

8 

m 

6,4 


The statements show the importance of equalizing 
the working load of teachers, making a time-table suitable 
to local conditions, participation of teachers in its 
preparation, delegation of responsibilities to teachers, 
and of its being operative on the first day of the school. 
How far a principal can observe these principles in framing 
the time-table;however, depends cn several factors, some 
of which sometimes may be beyond his control, 

(a) .SflhQQL,M&a£ 

There were three statements in this sub-section. 

The statements do not lay importance on securing finances 
for the school but on planning the budget in advance with 
what-aver finances are available, teacher and pupil parti¬ 
cipation in the preparation of those parts of budget which 
concern eocurrleular activities and the provision for all 
regular and anticipated need, The following table shows 
the responses of the groups to these statements. 
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lAAS..;*. 7 

5batflBf,..Qlas&lfl8aU^ of . atatmen^a ragardlngJjflhflfli 
^^Q.t l ...undajL.tnQ..h.Qaaing JJflfllnlatiafrUa ..OrmUaUga* 
aaJ.Inmo rt ant 1 -,- 1 Legs I rap o r tant 1 and 1 IfaS ... X mp SXim&L 


...... -f— .. .. 

State-| Scale 
ment . 
ho. ; 

» 

i 

i 

... . i. .. ■ — • -- 

i 

t Responses of various groups in 
iof percentages 

terms 

, Total 
,responses 
.. of all th 

iPrinci¬ 
pals 

i 

i Tea- 
t chars 

t 

1 t 

JParentsJ 

i i 

. i groups in 

Ins- ,Mana-terms of 
pectors,gerstpercantag 

— »-— *■ - - 

"T 

i 2 

i 3 

; 4 

'• 5 ' 

6 

T ? 

, 8 


Important 

T-——— 

30 

96 

92 

76 

92 

87.2 

1 

Less important 

12 

4 

8 

12 

8 

8.8 


Wot Important 

8 

ee 


12 

- 

4.0 


Important 

32 

56 

28 

56 

40 

42,4 

2 

Less Important 

48 

32 

52 

16 

44 

38.4 


Not Important 

20 

12 

20 

28 

16 

19,2 


Important 

72 

76 

60 

68 

88 

72.8 

3 

Less Important 

16 

16 

32 

16 

8 

17.6 


Not Important 

12 

8 

8 

16 

4 

9.6 


Xt Is Interesting to note that while statements 
No. land 3 have been given quite high importance, state* 
ment No, 2 has been marked important by a very low 
percentage in each group. The principals and parents 
have given it least importance^ It shows that the principals 
want to maintain their absolute authority on the use of 
funds while parents do not seem to show any interest in 
such participation of their wards in the preparation of 
some parts of the school budget. This situation surely 
needs re-evaluation and fee attention of principals should 
be drawn towards it. 







* 24 - 


Briggs has mentioned that one of the uses of 



m Tq bring to one’s attention qualities 
and duties that he may have over looked, in 
practice"! 

The principals as such should he more democratic and 
should realize the importance of teacher and pupil 
participation in the preparation of the parts of school 
budget which concern co-*curricular activities* 

(d) School suppli es 

Three statements in this sub-section show the 
careful attention a successful principal should pay to 
the job of managing school supplies* The main emphasis 
is on the Insistence on good quality of the materials 
purchased for use in the school. The following table 
shows the high percentage of responses indicating the 
importance of statement No* 3 which requires insistence an 
good quality of materials. 


1* Briggs* T*H,t "A Self Bating Scale for School Principals 

gaUetia, .iaaafllati«„*at.SfigflQto .Schaal 

gEiaatola* 27 (December 1943) p*Sl* 



1IBUL a . .6 

Showing classification of statements regarding^* school 

SSSnSQ^iE. ths-h saglne'^OHi lnlair g anX i affl ia.' 

as •Important*, /Less Impor tant 1 and .• Nofeifflaort fl a l^. 


State* 

ment 

No. 

» i 

« t 

1 Scale 1 

i i 

Responses of various 
of percentages 

groups in 

terms 

t 

'Total 
’responses 
’of all the 
•groups in 
’perms of 
•percentage 

Princi¬ 

pals 

i r rt 

}Teachers’Parents'Ins- ’Mana- 
| j ’peetorsjgers 

1 

' 2 » 

a 

' 4 

; s 

' 6 

1 7 

1 8 - -. 


Important 

72 

84 

64 

76 

72 

73*6 

1. 

Less Important 

16 

12 

36 

20 

20 

22,8 


Not Important 

12 

4 

m 

4 

8 

5,6 


Important 

64 

64 

40 

84 

60 

62,4 

2. 

Less Important 

32 

24 

52 

16 

2B 

30.4 


Not Important 

4 

12 

8 

- 

12 

7.2 


Important 

88 

96 

80 

92 

96 

90,4 

3. 

Less Important 

12 

4 

20 

4 

4 5 

8,8 


Not Important 

* 

m 

m 

4 

m 

w8 


is management of school supplies is one of the duties 
of the principals he needs to he evaluated for his efficiency 
in this regard* 

(e) .SgfaoaL .plant 

It is on® of the foremost duties of the principal to 
provide congenial and attractive work conditions both for 
the pupils and the staff* It is true that in many schools 
principals cannot provide good buildings and good furniture* 
Much of it depends upon factors beyond his control. But the 
statements selected for this part do not mean that an effective 








• 26 - 


principal should provide a good hull ding. Tag point 
emphasized is that whatever the school already possesses 
should be kept in good condition and proper order* 

Decoration of the campus, cleanliness of the building, 
good condition of the furniture, toilet and lavatory 
arrangements will definitely reflect a principal's effective¬ 
ness* The following table will show tnat all the statements 
have been marked important by nigh percentage of persons 
of each group and all groups have fairly consistent opinions 
regarding the importance of these statements as criteria 
of good work. However, the checking of general cleanliness, 
the supply of drinking water under sanitary conditions, 
and the upkeep of the furniture and building have been 
marked as highly important* 


Showing classification of statements regarding 'school plant 1 
tinder-the .heading »Administrative 
'Leas, Important! and J Not..Important ', 


Scale 

* Heapoases of various groups in 
; of percentages 

terms 

‘Total 
•responses 
’of all the 
•groups in 
•terms of 
•percentages 

1 

# Princl¬ 
ip als 

t i 

’Teachers’Parents 

, t 

i i 

i - 

'Ins- 'Mana- 
|pectors|gers 

.2.. 

1 3 . 

» ~4 

_ . 6 . 

1 7 

V._8 . _ 

Important 

68 

92 

92 

38 

92 

90.4 

Less Important 

12 

4 

8 

8 

8 

8*0 

Not Important 

m 

4 

m 

4 

m 

1.6 

Important 

92 

80 

76 

80 

88 

@3.2 

Less Important 

8 

16 

24 

16 

12 

16.2 

Not Important 

*k 

4 

■» 

4 

* 

1.6 


/ 









ML&_- _9 (continued) 


3 

3 

4 ' 

”5- 

6 

mm 

8 

Important 

84 

80 

68 

76 

72 

76.0 

Less Important 

10 

20 

28 

12 

28 

20.8 

Not Important 

m 

m 

4 

12 

fti 

3.2 

Important 

90 

72 

92 

95 

92 

69.6 

Less Important 

4 

28 

8 

4 

8 

10.4 

Not Important 

* 

* 

m 

- 

tip 

m 

Important 

76 

76 

80 

88 

80 

80.0 

Less Important 

20 

20 

20 

12 

20 

18,4 

Not Important 

4 

4 

•• 

m 

- 

1.6 

Important 

76 

64 

56 

84 

64 

68.8 

Less Important 

20 

20 

36 

12 

36 

24,8 

Not Important 

4 

16 

8 

4 


6,4 


A good school library, functioning properly and 
effectively, is a 'must 1 for every school, Effective 
administration of the library Is very important, Without 
it even a well stocked library will serve little purpose, 
file statements in this sub-section show a principal's 
responsibility to pay proper attention to making e library 
a functional part of the school, making instructions on using 
library available to students and acquainting the librarian 
with class-room programme# file following table will show the 
responses of different groups to the statements of this sub¬ 
section* 





ShQwlag classification &Z atatflasota jEflgaidiag laalxaal 
librnsLaaflag the .heading. 1 4flainlatga,ttKaJtegaataaUfla t 
aaJLlBBMaB3il»..'.Less Xm&Qrtanlil.and JJot.iap,g£frsa& 1 


State¬ 
ment Scale 

No. 

Responses of various groups in terms 
of percentages 

Total 
responses 
of all the 
groups in 
terms of 
percentage 

Princi¬ 

pals 

Teachers Parents Ins- Mana- 
pectors gers 

1 

g 

3 

3 

5 

6 

7 

8 


Important 

96 

100 

88 

92 

100 

95.2 

1. 

Less Important 

4 

m 

8 

8 

40 

4.0 


Not Important 

- 

m 

4 

m 

m 

.8 


Important 

68 

72 

40 

68 

84 

66,4 

2i 

less Important 

32 

24 

66 

16 

16 

28,8 


Not Important 

m 

4 

4 

16 


4,8 


Important 

88 

72 

68 

76 

68 

74,4 

3, 

less Important 

8 

20 

32 

24 

28 

22.4 


Not Important 

4 

8 

m 

* 

4 

3.2 


It Is interesting to note that the statement No, 2 
has been marked important by only 40$ of the parents, This 
may be because the parents either think that it is not 
principalis work or it is not important that the person 
lncharge of the library should be acquainted with class* 
room programme. It will be useful to make the parents 
understand that the library has to supplement the class work 
and as such the person lncharge should be well acquainted 
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There were twelve statements under this section. 

These statements were based on the changed concept of 
supervisory functions of the principal* Previously, 
supervision consisted largely of inspection of the teacher’s 
work through class visits to see If there was perfect 
discipline in the class-room and to see if the teachers 
were following the proper methods of teaching or properly 
doing the work allotted to them. This was done more or 
less in an autocratic manner and the attitude of the head¬ 
master was that of a critic or fault-finder. 

The statements included here depict the quality 
which a good supervisory programme of a principal should 
have. Barr and others have given four characteristics of 
a good supervision! 

"1. Modern supervision directs attention toward 
the fundamentals of education and orients 
learning and its improvement within the 
general aim of education. 

3. The aim of supervision is the improvement 
of the total teaching-learning process, 
the total setting for learning rather than 
the narrow aim of improving teachers in 
service. 

3* The focus is on a situation, not on a 
person or group of persons. All persons 
are co-workers aiming at the improvement 
of a situation. Che group is not superior 
to another, operating to 'improve 1 the 
inferior group. 

4. The teacher is removed from his embarrassing 
position as the focus of attention and the 
weak link in the educational process* Be 
assumes his rightful position as a cooperating 
member of a total group concerned with the 
improvement of learning”*. 


Barr, A. 3. and otherst Op* olt., p. 13. 




Itie following table shows the reactions of different 
groups to the statements* 





Scale 


t 

Responses of various groups in terms • Total 
of percentages •responses 

- 1 -----,-' <* all the 

t t , i 'groups in 

Prlnci- f teachers,Parents,Ins- »Hanagers 'terms of 
pals ( , ,pectorsi 'percentages 

a 1 



Important 88 84 
less Important 12 16 
Not Important 

Important 62 48 
Less Important 44 40 
Hot Important 4 12 

Important 84 72 
Less Important 12 20 
Not Important 4 8 

Important 80 92 
Less Important 16 8 
Not Important 4 - 

Important 84 80 
Less Important 16 20 
Not Important - 

Important 92 84 
Less Important 8 12 
Not Important <* 4 

Important 62 48 
Leas Important 36 44 
Hot Important 12 8 


88' 

84 

92 

87.2 

12 

m 

16 

8 

* 

12.8 

* 

24 

56 

62 

46.4 

60 

32 

36 

42.4 

16 

12 

12 

11.2 

80 

68 

84 

77.6 

16 

20 

12 

16.0 

4 

12 

4 

6,4 

84 

88 

64 

81,6 

12 

8 

28 

14*4 

4 

4 

8 

4.0 

56 

88 

92 

80.0 

44 

8 

8 

19.2 

m 

4 


.8 

64 

72 

72 

76.8 

36 

28 

20 

20*8 

m 


8 

2*4 

62 

48 

64 

42,8 

44 

32 

2$ 

36,8 

4 

20 

8 

30.4 
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2 

3 

4 

5 

6 

Mi 

8 

Important 

72 

64 

72 

72 

92 

74.4 

Less Important 

16 

36 

16 

28 

8 

20.8 

Not Important 

12 

mi 

12 

at 


4.8 

Important 

80 

76 

84 

80 

84 

80.8 

Less Important 

20 

20 

12 

16 

12 

16*0 

Not Important 

m 

4 

4 

4 

4 

3.2 

Important 

68 

80 

76 

60 

88 

74.4 

Less Important 

24 

16 

20 

24 

12 

19.2 

Not Important 

8 

4 

4 

16 

Pt 

6.4 

Important 

60 

76 

76 

52 

84 

66.6 

Less Important 

36 

20 

20 

36 

16 

25.6 

Not Important 

4 

4 

4 

12 

w 

4.8 

Important 

64 

60 

36 

52 

64 

56.2 

Less Important 

28 

32 

66 

20 

28 

32.8 

Not Important 

8 

8 

8 

28 

8 

12.0 


It Is encouraging to note that the first eleven statements 
have been marked important by a high percentage of persons in 
each group* But it only shows tibat the respondents expect of 
a principal as an effective supervisor of teaching-learning 
programme* It does not throw any light on the actual practice 
in our schools. It would make a worthwhile study to investigate 
how far the principles involved in the ideal programme of 
supervision are being followed by the principals of our schools* 
About statement No. 12 the parents diverge greatly 
from the opinion of other groups. VMle 64# of the principals, 
60# of teachers* 52# of inspectors and 64# of managers have 
marked it important only 36# of the parents have considered 



it so* The statement reads, ’’Class-room supervision 
should lead to research on problems in the school tt * It is 
interesting to note that 76# of these parents have narked 
statement Ho* ll as important. This statement reads, “He 
should see that findings of research studies on 'Instruction 
and learning' are made available to teachers". It shoes 
that parents do have faith In the findings of research 
studies on 'Instruction and learning' but there is great 
need for Action Research end such research should also be 
brought to their notice. Dr. Corey, has stressed the 
Importance of Action Research in these wordst 

"Headmasters as well as teachers have to 
engage in action research and experimentation 
if they want to improve their practices and 
plan their work thoughtfully" 1 

ni, BdugflUoafll-Lfladacaaitt MU Jama..EaU&au 

The twenty statements under this section were 
formulated to serve as guiding criteria for judging a 
principal's quality of educational leadership and his 
efficiency in human relations* The statements stress the 
importance of such qualities of the principal as democratic 
leadership, progressive outlook, leading by example, fair 
treatment to all, sociability, respect for the views of 


* Bee the * Tentative Criteria 1 — Appendix. - 'A* , p*4 

1* Dr* Corey* H.H.i "Action Besearch and Experimentation 
in the Schools"* Bipoi.t .of-the Aatuan Jraak Workshop,, oa 
Educational Administration and Supervision. Department 

of Extension Service, C.I.B., Delhi, I960, p.IB. 
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others, faith in cooperative effort, and a helping attitude. 
In fact, all these qualities are implied in democratic 
leadership. The qualities of democratic leadership have 
been enumerated by Prof. Boy in the following words* 

"On the other, hand if the principal is 
democratic he can promote good relationships among 
the members of the group. Such a principal will 
provide facilities for individuals to think and 
work together. He will help them to realise that 
individuals differ in tastes, temperament and 
talents. Ha can create conditions where wholesome 
relation-ships will develop" 1 

The table given below shows the reactions of the 

different groups to these statements* 





State-, iResponses of various groups in terms , Total 

went , Scale ,of percentages ,responses 

Ho. t i-- --: - ; - p- tOf all the 

i i,i igroups in 

'Prlnci-, Teachers parents' Ins- ’Hana*j terns of 

, i P® 13 * i Rectors | gers ,parentages 




Important 

38 

84 

80 

84 

88 

84*8 

Less Important 

12 

16 

20 

16 

12 

16*2 

Not Important 

m 

* 

” 

* 

m 

m 

Important 

96 

76 

60 

88 

96 

83*2 

Less Important 

4 

24 

36 

12 

m 

15*2 

Not Important 

m 

* 

4 


4 

1.6 


1. Prof. Boy, P.K.* "Human Relationships in the School" 
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X&Ma- 12.. (continued) 


1 2 


Important 

3 , Less Important 
Not Important 

Important 

4* Less Important 
Not Important 

Important 

5* Less Important 
Not Important 

Important 

6, Less Important 
Not Important 

Important 

7. Less Important 
Not Important 

Important 

3* Less Important 
Not Important 

Important 
9* Less Important 
Not Important 

Important 

10* Less Important 
Not Important 

Important 
11* Less Important 
Not Important 

Important 

12* Less Important 
Not Important 

Important 

13* Less Important 
Not Important 


3 

4 

5 

80 

84 

80 

16 

12 

16 

4 

4 

4 

38 

80 

72 

12 

16 

24 

m 

4 

4 

96 

68 

100 

4 

12 

m 

m 

84 

84 

84 

16 

16 

16 

m 

m 

■ 

96 

84 

84 

4 

12 

16 

m 

4 

- 

92 

BO 

84 

4 

16 

16 

4 

4 

- 

96 

92 

92 

4 

8 

8 

m 

m 

m 

100 

92 

84 

m 

8 

12 

m 

m 

4 

72 

64 

60 

28 

36 

40 

- 

* 

« 

88 

88 

92 

12 

12 

4 

m 

im 

4 

88 

92 

38 

8 

8 

18 

4 

m 

m 


6 


8 

76 

92 

82*4 

20 

B 

14*4 

4 

* 

3*2 

60 

76 

78.2 

36 

24 

22.4 

4 

m 

2.4 

88 

96 

93.6 

12 

4 

6*4 

m 

* 

m 

80 

92 

84.8 

16 

8 

14.4 

4 

m 

*6 

200 

92 

91.2 

«• 

8 

8.0 

* 

m 

.8 

96 

92 

88*8 

4 

8 

9,6 

m 

« 

1.6 

96 

96 

94.4 

4 

4 

6.6 

#* 

« 

«* 

100 

@6 

oA A 

m 

4 

4*6 

m 

m 

*8 

56 

72 

64.8 

32 

20 

31*2 

12 

3 

4*0 

76 

88 

86.4 

20 

12 

10*6 

4 

m 

1,6 

72 

88 

36.6 

20 

8 

11.2 

8 

4 

3*2 
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My.,:?, JSL (continues) 


2 

3 

4 

6 

6 

7 

8 

Important 

34 

84 

76 

80 

96 

84.0 

Less Important 

16 

16 

20 

16 

4 

14.4 

Not Important 

to 

» 

4 

4 

m 

1*6 

Important 

88 

84 

88 

96 

92 

89.6 

Less Important 

12 

16 

12 

4 

8 

10*4 

Not Important 


m 

to 

to 

• 

to 

Important 

96 

84 

84 

96 

92 

90*4 

Less Important 

4 

16 

8 

4 

4 

7.2 

Not Important 

to 

to 

8 

to 

4 

2.4 

Important 

64 

88 

76 

88 

88 

84.8 

Less Important 

12 

12 

16 

8 

12 

12*0 

Not Important 

4 

to 

8 

4 

to 

3.2 

Important 

84 

76 

60 

80 

84 

76.8 

Less Important 

12 

24 

36 

12 

16 

20.0 

Not Important 

4 

to 

4 

8 

to 

3.2 

Important 

Less Important 

84 

12 

72 

28 

76 

24 

76 

24 

88 

8 

79*2 

19.2 

Not Important 

4 

to 

to 

to 

4 

1*6 

Important 

72 

76 

64 

60 

76 

69.6 

Less Important 

28 

24 

32 

20 

16 

24.0 

Not Important 

m 

to 

4 

20 

8 

6*4 


Statements No, 5, 7, 8, 10 and 16 hate been marked 
Important by a very high percentage of persona in each group* 

She statement No. 5 indicates that the principal should keep 
in touch with the latest developments in the field of education. 
Hhe statements No* ? and 9 involve the principle of ^leading 
by example** 
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Xhe statement No. 10 emphasises the Importance 
of encouragement and statement No. 16 stresses the 
responsibility of the principal for minimi sing the 
causes of conflict in the school-life* 

Other statements have also been marked important 
by quite a high percentage of respondents. This shows 
the Importance of the statements under this section 
as guiding criteria for the evaluation of a principal's 
work as well as the importance of the whole area* She 
relative importance of the whole area will be discussed 
in part , B' of this chapter* 

xv* Beapaaslbllltlea J&tt&cfla ftasila 

This section deals with those activities of a 
principal which directly effect the pupils. Some of 
these activities* no doubt* can be delegated to other 
members of the staff. She ultimate responsibility* 
however* lies with the principal to see that each individual 
pupil develops a wholesome personality. As such hie 
evaluation on this area of his responsibilities is 
important. 

The statements under this section have been grouped 
into five sub-sections and will be discussed under these 
sub-sections. 

(a) Health Service and Physical Bduoatign 

Shore were four statements under this sub-heading 
and the following table shows the reactions of the 
respondents towards their importance. 




IgABLE ■» 13 



I » ' 

State* i (Responses of various groups In terns » Total 

ment , Scale tOf percentages (responses 

No. i * . . , . . .,„.,- (of all the 

, ii’ * i (groups in 

i iPrinoi*(Teachers(Parents’Ins- ‘Mana-» terms of 

i » pals i t (pectors*gers‘percentage 

_i___ i_ i _i_i__i_ 


1 

t 2 t 

3 i 

4 

» 6 

» 6 

I 7 • 

8 


Important 

86 

96 

92 

80 

88 

87.2 

1 . 

less Important 

16 


8 

20 

12 

11.2 


Not Important 

4 

4 

m 

m 

m 

1.0 


Important 

80 

64 

60 

68 

72 

68*8 

2 . 

Less Important 

16 

28 

40 

32 

24 

28*0 


Not Important 

4 

8 


m 

4 

3*2 


Important 

88 

84 

76 

84 

92 

84*8 

3. 

less Important 

12 

16 

24 

16 

8 

16*2 


Not Important 

* 

m 

«fr 

m 

«e 

m 


Important 

96 

84 

84 

92 

88 

88*8 

4. 

less Important 

m 

16 

8 

8 

12 

8*8 


Not Important 

4 

m 

8 

* 

* 

2*4 


It Is clear from the above table that all the 
statements are rated as Important* It shows the importance 
of thorough medical check up of the pupils* and of the 
programme of physical education in the school* However* it 
needs investigation how far the principals in our schools 
pay attention to these activities* It Is the personal 
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experience of the writer that in many schools the medical 
check up of pupils and the physical education programme 
is only a formality, There is need to pay special 
attention to these activities and only a principal can 
make these effective by taking special care of these* 

It should be noted that statement No. 4 has been 
very highly favoured, Inis draws our attention to the 
need of making the games, sports and physical education 
a means of physical development of all pupils in the 
school and not only of producing winning teams. 

(b) <&Ul£UlUSl 

She terms ’curriculum 1 and 'course of study* are 
still confused by many persons* lhe curriculum means 
the experiences which the pupils have under the guidance 
of the school, A principal can organize the whole school 
programme In such a way that it provides desired experiences 
to the pupils* 

There were five statements under this subsection. 
These statements stress the responsibility of the principal 
to develop a curriculum which provides the experiences both 
for physical as well as mental health of the pupils, which 
would inc&Uate moral and ethical standards, and will 
promote creative expression* The following table shows 
the various responses to these statements* 




State* 

meat 


Scale 



Responses of various groups in terms 
of percentages 


'Princi* |'Teachers ^Parents' Ins- iMana- 
pals ( t ( peetors t gera 


Total 
responses 
of all the 
‘groups in 
terms of 
percentage 


1 1 

i 2 i 

i 

i 3 

i n 

t 4 t 

5 




Important 

76 

72 

80 

72 

88 

77*6 

1* 

less Important 

24 

20 

16 

16 

32 

17*6 


Not Important 

* 

8 

4 

12 

m 

4*8 


Important 

100 

76 

80 

76 

SB 

84.0 

2* 

less Important 

m 

20 

16 

24 

12 

14*4 


Not Important 

m. 

4 

4 

m 

* 

1*6 


Important 

88 

72 

68 

80 

84 

78.4 

3. 

less Important 

12 

28 

32 

12 

16 

20*0 


Not Important 

1* 

* 

m 

8 

w 

1*6 


Important 

84 

72 

68 

64 

76 

72.8 

4. 

less Important 

12 

28 

32 

28 

24 

24.8 


Not Important 

4 

m 


8 

«» 

2.4 


Important 

66 

52 

68 

60 

52 

87*6 

6. 

less Important 

44 

36 

32 

20 

36 

33.6 


Not Important 

we 

12 

* 

20 

12 

8.8 


Xt can be seen from the table that inculcation of 
moral and ethical standards has been highly rated* ftie 
statement No* 5 showing the responsibility of including 
vocational subjects suited to the needs of the community 













has not received as high favour as other statements* 
this is, perhaps, due to the fact that the principals 
sometimes find themselves helpless to include such subjects 
in the curriculum on account of so many other factors 
such as lack of finances, lack of instructional material 
in these subjects and even sometimes unavailability of 
qualified teachers for them. So, If the community wants the 
principal to fulfil this responsibility, it should cooperate 
in removing the difficulties in his way. 

(c) better,icular,.>acU£ltica 

There were four statements under this subsection, 
fliese statements laid stress on the responsibility of 
the principal to provide for a varied programme of co* 
curricular activities, to prepare this programme with the 
cooperation of the teachers and the pupils and to see that 
all pupils are encouraged to participate in them. The table 
given below will show the importance attached by the 
respondents to the statements as criteria of good work of 
tiie principal* 




Scale 


Responses of various groups in terns of «Total 
percentages (responses 

____________ iof all the 

i t t i (groups in 

Frind-ileaehersi Parents i Ins-* iMana- (terms of 
pals t> i ipectors (gers (percentage 


ipectors (gers 

a * 


(6 .7 


(percentages 


« 8 



A glance at the table makes it clear that all the 
statements are marked Important by a high percentage of 
respondents, 2he responsibility of providing a varied programme 
of co-curricular activities and of encouraging all pupils to 
participate indicated by the statements Ho, 1 and 4 respectively 
has been highly favoured. 
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We attach great importance to oocurricular activities* 
But how far ho we provide them in an effective programme la a 
worthwhile thing to Investigate* 


(d) j^altta U anjana Jaidapsa 


Evaluation of pupil-progress is erne of the most 
difficult and important tasks for a principal. Ihis is 
necessary not only as a lead for the guidance of the pupils, 
but also as a means of determining the quality of education 
imparted in the school. As such it leads to reconstruction of 
the curriculum and improvement of methods. Guidance means 
to show the way. Dr. (Mra.) Norton has stated the Idea of 

guidance thus* 


*»Back of this programme in secondary schools 
is a new and basic philosophy* Instead of fitting 
students* into an inflaxil&a programme planned to 
get them ready to pass rigid external examinations 
in traditional academic subjects, the idea is 
plan varied school programmes, which take account 
of the students 1 varying abilities, interests, and 
vocational ambitions, as well as the preajnt needs 
of the nation and of the local community"* 1 *. 


Uhere were six statements under this sub-section 


indicating the responsibilities of the principal in this 
field* She following table shows tha importance attached 
by various groups of respondents to these statements as 
criteria of good work of the principal. 


n Dr (Mrs.) Horten, M.A*i "Hde of Guidance in Seeoadasy 
1 * SSuii.n. Rrnort of- - tha Ja fa ian Br.aK MwMW . Bn Matattwa l 

a“.rvl«l<a- Droarta.Pt ot tetm.lM 

Service, Delhi, IGSO, p.32* 






o f stetmwtff 

a ad - fflj j ^g&L , mig£ , . tfos . hs a tiinf, ,, liito fflaaihilUlfia .taiaria 

£Hia^lXail^^^^X!ap QKt?iaatL».... i ..Laag Imp or .ImpjffifcgLtl. 


'Hesponses of various groups in terms of • Total 
Scale 'percentages ^responses 

' _ __ iof all the 

11r Jtgroups in 
'Principals’Teachers’Parents, Ins- ’,Mana- 'terns of 
' , ( ,pectors t gers ^percentages 


2 ' 3 1 4 r ~5 VI Y 8 

» ■■ — .— I w—— ■ „ .- n. .■ 1. .. »il. ... , „ ■■ „ . . — 


Important 

76 

80 

88 

80 

84 

81*6 

Less Important 

12 

16 

12 

16 

16 

14.4 

Not Important 

12 

4 

- 

4 

- 

4*0 

Important 

72 

84 

80 

68 

76 

76*0 

Less Important 

20 

12 

20 

28 

24 

20.8 

Not Important 

8 

4 

- 

4 

m 

3.2 

Important 

68 

72 

60 

62 

76 

65.6 

Less Important 

20 

24 

36 

40 

20 

1 

Not Important 

12 

4 

4 

8 

4 

6,4 

Important 

76 

80 

80 

76 

76 

77.0 

Less Important 

24 

20 

20 

20 

24 

21.6 

Not Important 

m 

m 

- 

4 

«* 

48 

Important 

76 

68 

72 

72 

76 

72.8 

Less Important 

16 

32 


28 

24 

25.6 

Not Important 

8 

oft 

- 

<* 

m 

1*6 

Important 

64 

64 

64 

68 

96 

71.2 

Less Irap@rtsnt 

36 

32 

20 

24 

4 

23* 2 

Not Important 

4ft 

4 

16 

8 

m 

5*6 


ill the statements have been marked important by a high 
percentage of each of the groups of respondents and their 
responses are fairly consistent. This shows the ccnciousness of 







th.9 respondents as to the responsibility of the principal 
for organising an effective programme of evaluation and 
guidance* 

(e) PisaipUaa 

Hi ere were three statements under this sub-section. 

These statements lay stress an the responsibility of the 
principal for developing such traditions in the school as 
will socially shape the conduct of the pupils, for encouraging 
constructive solutions of disciplinary problems and for 
allowing teachers to deal with minor disciplinary problems* 

Following table contains the responses of various 
groups about the lmportanoe of these statements. 



Statement’ 

No, 


Scale 


Responses of various groups in terms \Total 
of percentages .responses 

____ _ t of all th 

I *j J ,groups in 

Prinoi-,Ttachers',Parents,Ins- ,Mana-,terms of 
pals , , ,pectors,gers ,percentag 


Important 

1* Less Saportant 

Hot Important 

Important 

S, less Important 

Hot Important 

Important 

3. less Important 

Hot Important 


100 

100 

92 

*4 

m 

4 

40 

as 

4 

96 

n 

?6 

4 

4 

84 

# 

4 

m 

98 

84 

98 

8 

ie 

8 


300 

96 

97*6 

m 

4 

1*6 

m 

44 

*8 

84 

80 

85.6 

18 

30 

18*8 

4 


1*6 

300 

100 

93.6 

4m 

m 

m 

6.4 

* 












The high percentage of repcnees in favour of each 
statement shows the importance of a principal's responsi¬ 
bility in this area. She first statement has been 
favoured by 100# each of the groups of the principals, 
teachers, and the inspectors. It shows the faith of these 
people in the positive means of discipline. It will also 
show the importance of using positive means in dealing 
with problems of indiscipline. 

V. MspttifilfrUUles towards Camaunity 

Many principals may ba successful leaders of students 
and teachers but take little or no interest in community 
leadership* But with the attainment of our independence, 
the responsibility of a principal towards the community 
has greatly increased. Mrs* Sachdeva has expressed this 
view thus* 


'•More and more, however, in democratic 
Indian schools, principals should not only take 
some responsibility for community improvement 
but also seek to familiarise parents and other 
public-spirited citisens with the school programme 
and have them participate in it** 1 * 

Beber has very aptly described the responsibility 

of a Secondary school principal towards community in the 

following wordsi 

“the Secondary-school Principal of today, 
if he Is to provide a sound educational programme* 
must show paramount concern for a need of community 
understanding* otherwise, his programme will fail 
to meet the objectives of a modem philosophy of 
education* She high school today is a vital part 
of the community - the focal point of Its activities. 


1* Sachdeva (Hr#*) K.t "Leadership Hole of Principals* 

RgWt *)+ MtoiW -torkahop op SAu optional 

irialaiito ftttao ■ sad.gaatsTiaion* op. cit*, p.84. 
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Without the support of the public, the school 
can hot function and the contribution which 
public makes towards the school is in direct 
proportion to its understanding” 1 

Eils shows the Importance of this area of a 
Principal's responsibilities. 

The statements in this section are meant to serve 
as criteria for judging as to how far a principal Is 
fulfilling his duties towards the community. The state¬ 
ments include such activities as interpreting tide school 
to the community by inviting the parents to the school, 
informing them about the progress of their wards, organisation 
of Parent Teacher Associations, organisation of social and 
cultural activities in the school and participation in 
social functions etc, 

She table given below shows the importance, the 
respondents have attached to these statements. 


IMS - Ifl 


&Bft..gIaaaia&aUgi 
_ :_Bunlto. , l—as. 


,a£..altt«CT,tg regarding "fo^raaifrUUlaa 
'Important'^, J.baaa.ImpQEfcaatUflaa 


Jtate -1 

Wnt , Scale 

Ho, , 

T—-------- 

(Responses of various groups in terms 
(percentages 

of 

~t~--— 

I Total 
(responses 
_,of all the 

i 

i 

• 

. 1 ^ pi ”'-r 1 "—..» "t—.. 

[prinoibjTeachers!ParentsJlns» | Managers 

, pals , , (pectors, 

igroups in 
t terms of 
(percentages 

A .... 

_2 

't 2 < 4 « 

6 i 6 i 

7 

* 8 

Important 62 72 

U bass Important 28 28 

Hot Important 4 - 

i 





I 


1. Reber, D.D.i Quoted by Jacobson et sPL, op. oit., p,84Q 
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1 

2 

3 

4 


Important 

93 

80 

2. 

lass Important 

8 

16 


Not Important 

•* 

4 


Important 

88 

84 

3. 

Loss Important 

12 

12 


Not Important 

<m 

4 


Important 

96 

88 

4. 

Loss Important 

4 

3J3 


Not Important 

4 * 

- 


Important 

28 

24 

6 . 

Less Important 

36 

40 


Not Important 

30 

36 


Important 

36 

36 

6, 

Loss Important 

44 ' 

36 


Not Important 

20 

28 


Important 

62 

48 

7. 

Less Important 

28 

36 


Not Important 

20 

16 


Important 

66 

64 

6. 

Less Important 

20 

24 


Not Important 

24 

12 


Important 

80 

72 

9. 

Less Important 

16 

OA 

Crm 


Not Important 

4 

4 


Important 

60 

64 

10, 

Less Important 

28 

36 


Not Important 

12 

m 


Important 

32 

44 

11. 

Less Important 

28 

28 


Not Important 

40 

28 


Important 

go 

64 

IS* 

Less Important 


24 


Not Important 

4 

12 


Important 

56 

56 

13. 

Less Important 

36 

40 


Not Important 

8 

4 


5 

6 

7 

6 

80 

92 

92 

87.2 

20 

8 

8 

12.0 

m 

am 

* 

.8 

88 

100 

80 

88.0 

12 

*• 

20 

11.2 


m 

m 

*8 

88 

92 

72 

87.2 

12 

8 

20 

11.2 

4* 

14 

8 

1.6 

28 

32 

36 

29.6 

32 

36 

20 

32.8 

40 

32 

A A 

37.6 

28 

36 

44 

36.0 

60 

44 

28 

42*4 

12 

20 

28 

21; 6 

56 

64 

52 

54*4 

36 

32 

16 

29.6 

8 

4 

32 

16.0 

52 

64 

64 

60.0 

32 

28 

20 

82; 8 

16 

8 

10 

35.2 

60 

68 

80 

72*0 

32 

24 

16 

22*4 

8 

8 

4 

6.6 

56 

64 

48 

58*4 

44 

28 

44 

36; 0 

mt 

8 

8 

5; 6 

36 

36 

44 

38.4 

44 

36 

28 

32.8 

20 

28 

28 

28*8 

64 

60 

68 

64*8 

20 

28 

28 

25.6 

16 

32 

4 

@•6 

86 

A A 

TpTI 

64 

55.2 

32 

44 

32 

36*8 

12 

12 

4 

8*0 
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2 

3 

4 

6 

6 

7 

8 

Important 

96 

92 

84 

100 

100 

94i 4? 

Less Important 

4 

8 

16 

es 

m 

6*6 

Not Important 

«fc 

«e 

m 

- 

m 

m 

Important 

96 

96 

100 

100 

100 

98.4 

less Important 

4 

4 

• 

*• 

m 

1.6 

Not Important 


m 

m 

m 


m 

Important 

96 

100 

B8 

96 

100 

96*0 

Less Important 

m 

- 

12 

4 

Wfr 

3*2 

Not Important 

4 

m 

•» 

m 

* 

*8 


ill the sixteen statements except statements No. 5, 6 
end 11 have been marked important by a high percentage of 
respondents, and the pinions of various groups j|re fairly 
consistent* She statements No. 14, 16 and 16 have hean 
marked important by 100# of some of the groups* Ibis suggests 
how essential it is for a principal, as well as for our 
educational system, to he above politics and religious bias* 
She statements No# 6 and XI received a relatively 

low response in their favour* The statement No* 6 refers to 
the responsibility of the principal to visit the homes of 
the pupils* The principal, the teachers and the parents 
are consistent in their opinions about this statement* Only 
the Inspectors and the managers have given more importance 
to it* But out of these two groups also only 32# of the 
inspectors and 36# of the managers have marked it important* 
this may be because the principals have so many.other 
responsibilities that they find little time to visit the 
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hemes of the pupils* The other reason of the low rating 
of this statement as a criterion of good work of the 
principal may he the large size of our secondary schools 
where it is very difficult for the principals to perform 
this duty* But occassional visits to the homes of the 
pupils at certain social & cultural functions will be 
helpful in developing closer relations with the community* 

The statement Ho* 6 has also received a very low 
response in its favour* liis statement describes the 
responsibility of the principals to organize parent study 
groups* Thirty*six percent each of the principals, the 
teachers and the inspectors have marked it Important while 
only 2 b% of the parents marked it important* This is 
probably because we do not yet fully realise the responsibility 
of our schocas to educate the parents* Organization of 
parent study groups will not only be helpful in educating 
the parents but also in bringing the school closer to the 
community* It should be the endeavour of the principal to 
organize such study groups* 

Statement Ho* 11 describes the expectation from the 
principal that he should allow the community to use school 
facilities and services like school-library and dispensary* 

Of all the five groups of respondents the principals have 
given the least importance to this statement* It may be, 
perhaps, due to the administrative difficulties that the 
principals did not favour this statement or it may also be 
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because our schools are so 111*equipped and their services, 
like library and dispensary, so Insufficient that they 
cannot properly serve even the pupils* How can we serve 
the community with insufficient provision of school 
services? 

VI* aaapmihllltiflfi, towards,Managing ,Body,.aQ&lP«parla«B3i 

aLJflttSfttloa 

This section deals with the responsibilities of the 
principal towards the managing body and the Department of 
Education. The sixteen statements in the section describe 
the demands which the managing bodies and the Department 
of Education make upon a principal* The following table 
shows the percentages of respondents marking the statements 
as important, less important and not important. 
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Quite a high percentage of person* in each of the five 
sample groups and the opinions of the groups are fairly 
consistent on these statements. 

'While the statement Ho. l is rated low in importance 
by the principals, and the insepectors theteaehers and the 
parents stand some what midway as to its importance, as 
high a percentage as 72 of the managers have marked it 
Important. This makes it dear that managers think It an 
important duty of the principal to raise funds for the 
school. Ihe opinion of the inspectors is the opposite. 

Only 16$ of the inspectors think It an important duty, and 
46 !$ of them marked it as not important. Vhatsoever may be 
the present position of privately managed secondary schools, 
It is desirable that the principals should be freed from 
this duty of raising funds so that they may utilise their 
time in seme other useful work for the improvement of 

teaching*!earning programme. 

On statement Ho* 9 the opinions of the parents and 
the inspectors are divergent* Only 40$ of the parents have 
marked this statement as important and 44$ of them have 
marked it less important* Of the inspectors as many as 76$ 
have marked it important* Parents do not attach great 
importance to a principal^ duty in making various drives 
initiated by the department a success. V&th the inspectors 
it seems Quite natural to attach great importance to this 
duty as they are the representatives of the department. 
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The principals, teachers and the managers seam to stand 
mid way on this point* However, it shows the need that 
department should initiate only those drives which are 
really useful to the pupils in some way* Too many drives 
have little to do with the education of the pupils* They 
create apathy towards drives and their carrying out may 
become a formality* 
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UB.JJL 

Relative Importance of different Areas of a Principal's Work 

fM fl part of this shelter Is meant to ascertain the 
relative importance of different areas of & principal’s 
work* the relative Importance of different areas may help 
in assigning due veightage to these areas of work in evaluat¬ 
ing the efficiency of the principal. 

me table given below shows the ranks assigned to the 
different areas of a principal’s work by the different 
groups of the respondents, the final ranks which can he 
assigned to these areas on the basis of the ranks assigned 
by the different groups of respondents are shown in the 

last column of the table. 
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Ttp * 2fl (continued) 
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1 2 3 4 6 6 7 


VI* Bespomsibilities towards Managing Bodies & Departments 


Important 

84*0 

78*7 

77,7 

84*7 

86*7 

Less Important 

12.3 

16.3 

17.6 

9*3 

10.3 

Sot Important 

3*7 

6,0 

4,7 

6,0 

3*0 


Cb the basis of the percentage of responses In the 
columns, ’important’, ’less important’ and ’not important’ 
for each area, we can assign ranks to these areas* These 
are shown in the table given below* 
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of the statements as criteria of good work of a principal 
and not the importance of the area of work itself. But 
the statements, after all, described some activities under 
a particular area of work, The more the number of 
important activities under some area the more it is 
important, Cta this ground we can say that collective 
responses to all the statements under a particular area 
will reveal the importance of the area as a whole also. 

On the comparison of results obtained here from 
two approaches to deciding the relative importance of 
the different areas of a principals work it is difficult 
to arrive at some final conclusion. It will require 
further investigation and more accurate methods to decide 
the relative Importance of the different areas of work of 
the principal. 

For the present study the Investigator will treat 
all areas of a principal's work equally important as the 
deficiency of the principal in any one area makes for 
failure, as well as the importance of different areas of 
work may vary according to the needs of the time and the 
place. The uselessness of assigning weights to different 
areas or different activities while evaluating a principal's 
work has been maintained by Briggs in these words! 

"Moreover a weighted scale is valueless because 
there is no agreement on the weights that should be 
assigned to the several Items and because the weights 
should certainly vary under different conditions at 
different times"* 


1. 


Briggs% T,M,* 


Bui 

Pri 




"A Self- ratine Scale for the Principals" 
at the fl&tional-Aaaaclation of Secondary Sahod 


aglBsla. 27 December, 1943, p. so, 




As has already been stated, some of the respondents 
In the different groups have suggested some other statements 
which, in their opinion, could be the criteria of good work 
of a principal* In all 120 statements were suggested. Out 
of these only 73 have been reproduced in Appendix - B of 
this report as the rest of them were either overlapping or 
were mere repetitions of the statements already given in 
the tentative Criteria' * Humber in parentheses against 
these statements indicate the number of persons who have 
suggested them. 

The importance of these statements does not lie in 
the fact that they are altogether new or soaevhat different 
from the statements given in the 'Tentative Criteria*• Their 
importance is also not warranted because they have been 
suggested by a large percentage of respondents* Sheir 
importance lies in the fact that they reveal, to some extent, 
the demands which the various groups of respondents make 
upon the principal. Suggestions of each group of respondents 
are discussed below, 

She principals have suggested some 18 statements, 

These suggestions refer to the checking of accounts, time* 
table, supervision of written work, harmonious working In 
the school and discipline, is many as 3 statements deal 
with the importance of his being a man above partisan 
polities* 
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IciG teachers have suggested about 26 statements. Most 
of the statements refer to the various facilities to be 
provided to the teachers by the principal. These include 
facilities like the opportunities for further studies and 
help to solve their personal problems. Improvement of the 
library in all respects has been much stressed. Equal treat¬ 
ment to all the teachers and equalising their working load 
have been repeated three or four times. 

The parents have suggested as many as 35 statements. 

This shows the awareness of the parents of the responsibilities 
of a principal. The statements suggested by the parents 
mainly emphasize the good behaviour of the principal and 
his office staff towards themselves and their wards, facilities 
to the teachers, spontaneous discipline in the school, 
adequate use of material aids in teaching, vocational guidance, 
forming of old boys’ associations and frequent visits by 
tho principal to the ailing students. Great importance seems 
to have been attached to the development of wholesome human 
relationships in the school. 

The inspectors have suggested near about 26 statements. 

In these statements emphasis has been laid upon regular 
verification and checking of accounts by the principal, 
carrying out the instructions of the department of Education, 
making provision in the time-table for suitable teachers 
to act; as tutor-guardians of students and salving disciplinary 
problems by the proctorial board of students and teachers* 
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More Importance is attached to his carrying out the various 
instructions of the Department of Education and encourage 
the hoys for *3hramdan’ , 'seif-help 1 and, performing manual 
labour* It seems natural for the inspectors that they 
should emphasise the above points as they are the liaison 
between the Department of Education and the Headmaster and 
are responsible to the Department of Education* 

The managers have suggested near about 1@ statements. 
Ihey attach importance to seeing that the school library 
Is made useful for the community also and special concessions 
in fee are awarded to poor and deserving players and sports* 
men* 

It will b© seen from the above discussion that the 
respondents! in their suggestions* have generally pointed 
to the responsibility of the principal to develop wholesome 
human relationships in the school, to keep the school above 
partisan politics, to adopt positive means for maintaining 
discipline, to have a helping attitude towards teachers and 
to improve the school library* 

She number of suggestions by the respondents also show 
that there is large number of demands made on a secondary 
school principal* He has to perform a good number of 
responsibilities of varying nature. How successfully he 
can perform thorn will, however, depend upon his efficiency* 
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In the foregoing pages the opinions of the principals, 
teaohars, parents, inspectors and the managers about the 
criteria of good work of a principal have bean analysed 
and discussed* At places some suggestions have also been 
made* In this chapter the 1 Evaluative Criteria’ for evaluating 
the work of the principal, some important findings and 
suggestions for further research to which this study can lead, 
will be presented* 

fivaluaUva ficitflcla 

The evaluation of a principal's work should consider 

all Us responsibilities* On the basis of the study the 

following criteria are suggested* The list is not eahsustlve 

and all inclusive, but it includes important activities 

which are necessary for professional competence* 

UjumsmSsti .fldffllnia1igft.tij:e.gggania l flg..the jar.iQciflal,should' 

1* be prompt in official correspondence* 

2* see that his clerical staff maintains the records 

properly and keep them uptodate* 

3i> keep his teachers free from the office work aa far 
as possible* 

4* see that the school time*table is operative on the 
opening day of the school* 

6* equalize the working load of teachers as far as 
possible* 

6. consult the teachers in preparing the time-table* 



g ar. JTOerv l g lffli _ qf J - Ia aehlnE^aa mlne' programme 

J&Mtinfilaal , ghould» 


X. regularly pay visits to the class-rooms to acquaint 
himself tilth the learning situations provided to 
the pup11sj 

2. not interfere tilth the regular class work during his 
supervision visits; 


3, Inspire confidence and friendliness in the teacher 
by his attitude during these visits} 

4, supervise not only class-room instruction but other 
activities of the school also; 


5, give practical assistance to the teachers through 
his class visits; 

6. regularly arrange demonstration lessons for the 
benefit of the teachers; 


7* recommend suitable instructional material and 
professional books for use by the teachers and 
should see that those are provided in time; 


8* hold teachers' meetings to inspire and stimulate 
them in their educational thinking; 


9 * 

10 * 


11 * 


use democratic ways of discussion in these meetlngsj 


see 

and 


that findings of research studies on 'Instruction 
learning 1 are made available to teachers; 


help the teachers solve their problems through action 
research so that the school may progress* 


Tn ha an -efffl flti jn rtnnntlflnffl l Untov a n fl.tQom t fl „ flhool< 
xiniiitfonr ^ ttbciascmft human rdaftlff i shlpa .i n tna . ftfi a a aM 

prlp qlpflll ah Quid I 

i be aver ready to consider new ideas on education 
*• Tvm rtSrJn?t* nilliai to try out tho» 
tihich seam to be useful; 

2 * try to apply auch new methods as are suita&e to 
Indian conditions; 


3 * 


eoowM* twehwa to * S «U«t with MW prowtar** 
and techniques of education; 
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4. keep In touch with the latest developments in 
the field of educationj 

5. be democratic in his relations with the teachers} 


6. lead the teachers by example} 


7 f not favour any of the teachers unduly} 


8 . 


9. 


10 . 


11 . 


12 . 


13. 

14. 


show by his actions that he has confidence In his 
teachers} 

give proper recognition to the good work done by 
the teachers} 


show in his dealings a real respect for J 18 
of others and have a due regard for the feelings of 

others; 


try his bast to minimise all conflicts in the Ilfs of th ® 
school} 


be ready to share Kith Ms co-worker's the 

tor si/deficiency or weakness In the school program ) 


provide all possiKLe assistance to new teachers) 

encourage Hid provide opportunities for the in-seryioa 
education of teachers} 


(D) ^ ms r. nnfirm lWnttM tw n rfll TTO1H l i hfl PriUtiM * 

fthould t 

*• &k « ssr " 09d10 * 

3t see that attention la»« Jg**# 

^S^r^for^dlvlUa, 

*• g*£S iTSSSt’-S SW”.vS°^«>t 

of the pupil*} 

*• 
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<B) 


6 . 


7. 


8 . 


9, 


10 - 


11 , 


12 . 


13, 


14. 


15- 


16 , 


17- 


38, 


19. 


20- 


see that curriculum provides ample opportunity 
for creative activities to the pupils; 

see that vocational subjects, appropriate to the 
community» are included in the curriculum; 

provide for a varied programme of co-curricular 
activities in the school to develop the different 
talents of all pupils; 

get the entire programme of co-curricular activities 
prepared cooperatively by teachers and pupils; 

see that all pupils are encouraged to participate 
in co-curricular activities; 

not use the co-curricular activities primarily to 
popularise the school or glorify his position; 

see that evaluation programme of pupils is a 
continuous activity; 

see that results of evaluation lead to a guidance 
programme; 

encourage teachers to construct their own evaluative 
instruments; 

see that pupils are assessed and J ttfore 

they choose different subjects for study; 

see that the school-leaver gets guidance on 
vocational choices; 

see that school provides for Individual and personal 
guidance to the pupils; 

s-.sm&'&'A'w isnrtss. 

nature; 

develop such traditions in 
socially shape the conduct of the p p 

In jihaU aaa, r« jU 1 i 1(rm tmfaM B «nlwi ft . «fl 

nflnimTi- tv. the crlnfilTial i hflu l fl 


encourage the parents of the pupils to visit the 
school frequently; 
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3* see that parents are cordially received when, 
they visit the school; 

3* regularly inform the parents of the progress of 
their wards; 


(F) 


4. encourage the parents to consult the teachers 
as well as himself on special problems of their 
wards; 

5* visit the homes of the pupils* whenever possible* 
and ask the teachers to do the same; 


6, organize parent-study-groups from time to time; 


7. provide adequate facilities for the organisation 
and proper functioning of the Parent-teacher 
Association in the school; 


8. plan school programme with reference to the needs 
of tiie community; 

9» encourage the use of community resources for 

vitalizing class-room Instruction through excursions, 
field-trips, study of local history, etc.; 

10. encourage and organise a soelal service programme 
to render public services; 


11 * 


12 . 


organise social and cultural activities in the 
school to interpret the school programme to the 
community; 

participate in the social and cultural functions 
of the community; 


is be above partisan politics and religious prejudice! 
£ Srganlling school programmes, 

14, not allow the school to become a tool in the hands 
of any pressure group* 

to UBS 

fin anae Qf: T>rlVft taly .Jttfl nagft1 " nfl ™ 

ftf Eflaaetlm the Pg l BSlDfll 

- n wAMAnf itHfi C3.S0 of school fhlly til®* 

Department of Education for getting timely grant-in- 
aid, recognition for teaching new subjects and 
opening new sections when needed; 

2* acquaint the Managing Body with the school 
programmes; 
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3# 

4. 

5 * 

6 . 

7 . 

8 * 


give proper advice to the Managing Bod* 
selection and appointment of teachers* 


in the 


regularly present to the 
of the school* 


Managing Body the accounts 


out * he orders of the Department of Education 


knov the school-law well and should keep the school 
in tune with it* 

adhere to the Departmental rules* 

submit such information about the school and its 
programme in time as required by the Department* 


^flBLft..p.ther..jliBPQr,tant findings 

.apart from the formulation of criteria for evaluating 

the work of the principals the investigator ha® arrived 

at farther conclusions regarding the general improvement 

of the educational programme in schools: 

1. Principals should be given a sufficient number of 
clerks to keep accounts of finances and school 
supplies so that they may devote more time to the 
Improvement of the teaching-learning programme* 

2* Teachers should be given a minimum work of clerical 
nature. This would add to their efficiency in the 
actual work of teaching. 

3. Students and teachers should be allowed to participate 
in the preparation of the budget for extra-curricular 
activities. 

4, 3he person incharge of the school library should be 
wall acquainted with the class-room programme* 

5* Principals and teachers of our secondary schools 
should be u.ori anted to action-research technique® 
to help them to solve the class-room problems and 
improve their methods and practices. 

6. Medical check-up and physical education programme 
should receive speoialjKattentlon ©«* schools 
so that good health may^Insured to the pupils. 
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?, Schools should take Initiative in getting the 
parents Interested in education to enlist their 
support for oarrylng out their educational programme, 

8* Schools must do something for the education of the 
parents through Idle organizations like parent-study 
groups* 

9, Principals should not be expected to raise funds to 
finance the school programme* It will save their 
time and energy which could be used for other fruit¬ 
ful purposes* 

10, Schools should be kept free from the influences of 
any sort of pressure groups - religious ( political 
or social* 


ll. Principals and teachers should be above religions 
prejudices and partisan politic; and should a* far 
as possible not take active part in partisan polities 
even In their private life. 

18, Principal should attach importance to ^e inculcation 
of ethical and moral standards in the pupils, -this 
will minimise, to a great degree, the problem of 
indiscipline in our schools and will help in building 
the character of our students. 


fo«gasticft ,« for further research 

1. Present study has *" 

•*!JStf1e$£d25lohool.' principals, 
teachers, parents, •J'SjjhjJiJ “tSapstaMldbe made 

in tide training colleges* 


2 * 

3* 

4* 

5* 

0 . 


re *. should be made to evcCLve criteria 

Separate studies sn;xw.Q am*** nr In dual’s work, 

for evaluating separate areas or a principal 

asas »•:»£.’=taf ffaf* ■ 

5JXU SuSl 1 ® JSSffS.'S^u. 

study* 

practices in our schools* 
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n lunn of ’Rank'. 


Areas of work 


1. Administrative Organization 

2 , Supervision of "Teaching learning" programme. 
j5. Educational Leadership and Human Relations. 

Responsibilities towards Pupils. 

5. Responsibilities towards Community. 

6. Responsibilities towards^anaging-body of the School 

Department of Education. 


andtKe. 


Any other areas of Principal's works 


7. 

o 

O c 
' 1 . ! 
10 . 
11 . 


1. Your Name 


2, Designations 


(a) Principal 

(b) Teacher 

(c) Parent 

(d) Inspector 

(e) Member of Managing body of some School 

(f) (any other) 

(Please tick whichever is applicable) 


3. Address; 
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I tT=» fl 


He should also see that the office does not 
become the teachers' room. vl) 

He should check up accounts regularly and 

should have administrative control over his 

office employees, v2) 

He should see that the time-table is impartial 

and $ust to all teachers and in the best 

interest of teachers, vl) 

He should regularly supervise the written work 
of the pupils, 

He should think that all his subordinates are 

members of the same family with himself as 

head of the family. UJ 

He should see that the discipline is automatic 
and not forced. ‘ 

H© should impress up cm the teachers very 
frequently not to pass on their mutual differ- 
ences to students, 

Be should always try to find out'““ “f'Igdants 
of diffsrenCBS among teachers and among atudenta 

and remove them at the earliest, vx/ 

He should not Aim his boys to form processions 
for the various parties, w 

He should not allow the ruling party to 
influence his institution. 


Statemen t * suggested bY .tfafl Ifl a gfa« & 

X. He should also see that the office should be 
polite to the teachers. 

a. He must allot periods according to the nature 
of a subject. 
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He should go to the classes in the casual 
arrangements of th© teachers on casual leave 
to assess the work of the teachers. 

tenders should be invited and must be 

^fomoe P ollS? a ° £ ^ teaoh9rfl « 9911 “ 


J nq ?J-£ 9 who 5 h « r toys make the bast 
us© of their library books. 

He should see that the school library is made 
up-to-date with the proper purchases of 
periodicals t revised edition of books and the 
books on current topics. 

He should also see that the teachers do not 
have many books with them and thus rob the 
students from their use. 


He should maintain a news-board and in charge 
reading room should write on it dally about 
main headings of happenings so that interest 
in newspapers arises among the students. 


( 1 ) 

a> 

( 2 ) 


( 2 ) 

( 1 ) 


( 1 ) 


He should see that the teachers have no such 
difficulties which may be removed by his efforts 
l«e, renting a suitable house and other 
facilities, (l) 


He should encourage his teachers for higher 

studies so that the knowledge of the teachers 

and taughts may increase. Cl) 


He should give charge of the games to such a 
teacher whom the students love and respect and 
have full confidence in him. Cl) 


He should see that the coordination of syllabus 
in different classes is planned in his insti¬ 
tution by local condition where necessary i,e, 

U.P, there is no coordination in syllabuses of 
VIII * IX4 

She principal should ever be alert about th* 
mutual differences amongst the teachers and 
amongst the students* W 

He should find out the right causes of the 
differences and remove them at the earliest* il 
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Ifcie principal should try to create a family 
atmosphere In the school. He should act in 
the true spirit of a head of a fsally. 

hls staff should set a 

good example of discipline by their own actions. 


< 1 ) 

( 1 ) 


St atement a . . suggested bv th« pamant^ 


5 ha ^ th ® office staff is courtious 
end polite in dealing with the parents and 
guardians. 


Cl) 


Ee must point out the defects of the teachers 
such as coming late to the school, going late 
to the classes and preparation of registers in a 
meeting in a general tone and never so far as 
possible particularise them* (l) 


He should first set his own example before the 
teachers* (X) 


He should see that the office should help him in 
maintaining good relations with the parents of 
the boys* ( 1 ) 


He should be always ready to defend his subordi¬ 
nates from extranous offensive whether of Education 
Department or other agencies* (1) 


He should make the time-table in such a way 
that the students may get every facility in 
getting optionals of their own tastes* (1) 

He should see that the classes may not be left 
without the arrangement so as to create adminis¬ 
trative and disciplinary botherations* CD 


ID 


Cl) 


He should allot sufficient funds for library, 
teaching aids and games material* 

He should arrange for the supply of books in 
consultation with the teachers and according 
to the standard of Idle pupils* 

He should see that students may get games material 
as per their tastes* 

He should arrange that the students get their 
necessary articles supplied to them through 
cooperative society at fair prices* 




- 14 - 


u> 


Cl) 


The seats both for teachers and students should 
be well arranged In the class roan. Cl) 

He should see that the proper decoration exists 
In all class-rooms so that they may develop 
aesthetic taste In boys and also create good 
and helpful atmosphere for teaching of various 
subjects* 

Proper supply of Newspapers and periodicals 
may also be arranged so that the boys may get 
acqu ai nted with the world around* 

He should always keep in mind, behave andI s 
upon the teachers that he is of the opinion that 
all teachers are themselves a responsible man ana 
they do feel their responsibility and they do act 
according to that* 

For the help of untrained teachers he should 
arrange for the help of senior trained teachers, 

a nisi tins a class-room he should see that 
the^teachers take mack-board and teaching aids. 

He should always back his teachers against 
public and students* 

H* should treat the JSuld" 

i^edlatSrio^ra their guardians shout their 
illness* 

Be should pay visits to the ailing hoys and 
show sympathy to them# 

tare beyond their means* 

^d s hS£ 4 »® j^.siSi^d'fo? SstgwSsS 

hfsSSldStowage old boy* association*. 

He should lnabloate discipline among th* boys 
Sy S52# «S: not by prsoept. 

i i * eaa fhnt ha of the teachers do not 
He should see that ne or 0 f 

make the boys pawns in their own »«* 
polities. 


( 1 ) 

(1) 

( 1 ) 

( 1 ) 

( 2 ) 

( 1 ) 

( 1 ) 

(1) 
( 1 ) 

Cl) 
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St a tamanta suggested bv the I napaotprq 

H« should be particular In signing the school 
account registers everyday and verifying the 
cash In hand as 'well as the bank balances In 
the pass-books himself* (1) 

He should make occassional inspection of the 
school office and get the fee collection receipt 
books checked and verified from entries In 
corresponding registers. Cl) 


He should make provision in the school time-table 
for suitable teachers to act as tuitor guardians of 
students residing in their neighbourhood. Cl) 


(1) 


Cl) 


Cl) 


Cl) 


Cl) 


He should see that the class-rooms are airy 
and proper light arrangements are made wherever 
necessary. 

He should make use of the self-help-squad of the 
school for construction of approach roads to 
school. 

He should see that the library Is well equipped 
with the useful books. 

He should see that a trained hand is employed 
as a librarian. 

Demonstration lessons should occassicmally be 
arranged. 

He should act to be above all vices to command 
respects of students and teachers and should 
treat them in such manners as to make hi* self- 
loved by them Instead of being feared by them as 
police inspectors. 

He should see that prompt redress is available 
to agrieved teachers. 

He should see that the students are divided into 

hSS to act as guardian tutors of taelr ro.p.otl..^ 
quarter groupa. 

He should ask class teachers to maintain tudsnt 
monthly progress charts in respect or eaon 

of class. 


Cl) 


Cl) 


He should ... that eo-eurrioul«r .otvntlM «r. 
nStSSaly funotlon.ln a routin. hut er. 
purposeful activities* 


Cl) 
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He should arrange for the election of student 
advisory committee to help him in maintaining 
discipline* (l) 

He should form a proctorial board consisting 
of teachers and students of each class to deal 
with disciplinary problems* (1) 

He should not be responsible to the managing 
committee in the matters of the control and 
management of the boys fund such as the games 
fund, examination fund, mid-day meals fund, Audio¬ 
visual fund and poor boys fund etc. (1) 


statements suggested by the Hanagara 


He should supervise the work of teachers and 
clerks working under him* (1) 


Everything that emanates from the school office 
and goes to authorities must be carefully looked 
into by th© principal himself* vl) 

He should see that the teachers are allowed 

latitudes to adjust to the needs of the pupils 

said the requirements of the subjects to be taught* ll-J 


He should purchase all educational supplies in 
sufficient amount in the beginning of the session* 


( 1 ) 


He should see that th© school building is situated 
in peaceful surroundings end the principal s 
residence, the hostel, and the dispensary, etc. 
should be situated in the schod compound. U) 

The principal should see that the school library 
is made useful for the community also* u; 

He should see that the special concessions in 
the fees and other facilities are provided to 
deserving players and sportsmen. 



